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Special thanks to the National Geographic Society for supporting this project

*This document is a living document and will change and grow as new
information, feedback and research becomes available
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Introduction

1.1 Purpose of this plan

he purpose of this document, prepared

by the Global Conservation Corps
(GCC), is to demonstrate to relevant
stakeholders, including partners, funders,
and interested parties, GCC’s rationale and
resources towards the intended impact of
the Future Rangers Program. The objective
of this plan is to keep GCC accountable to
stakeholders and most importantly, to create
a formative evaluation of the program that
can adjust as the program progresses in
order to create maximum impact in the war
against poaching. Monitoring and evaluation,
combined with the programs logic model
and high impact school selection framework
will ensure that this program is reaching
the right areas and adjusting to challenges
that will undoubtedly arise as the program
progresses. Tracking the program is one part
of a larger plan to provide opportunities to

youth, reducing unemployment and sparking

passion for wildlife.

1.2 Program summary

Title

Starting Date
Duration
Partners
Target Area
Beneficiaries
Cost

Funding Source

Goal

Future Rangers Program

January, 2019

Ongoing

Southern African Wildlife College, Africa Foundation
Western border of the Kruger National Park, South
Africa - Potential to scale

Community youth populations, specifically in
high-poaching risk areas

$500 USD per school per month, plus Program
Manager salary ($30,000 USD annual)

National Geographic Society, Local lodges, Private
donors, Corporate donors

To bridge the gap between communities and
wildlife
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The Future Rangers Cycle (what we do)

m We focus on youth living alongside high priority conservation areas
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Inspire passion and connection with wildlife, because all
children deserve a chance to fall in love with the natural
world, starting at age five - all students in participating
Primary Schools
* In class conservation lessons weekly, yearly game
drives with guides from their communities to see
wildlife, place-based and hands-on learning and
experiences
Identify the most passionate and dedicated students
through the use of the Future Rangers App, and, in
secondary school, focus on hard and soft skills and
leadership training with these students
Work with community partners and the local wildlife
economy to match these students with work shadowing
opportunities, internships and jobs or higher education
upon graduation
* The Future Rangers Scholarship Program funds
learners with the most passion, talent and ambition
to pursue conservation careers by granting
further education and learning opportunities once
completing high school.
This ensures that the wildlife economy is hiring
locally, so income generated goes back into
communities, wildlife jobs are able to get passionate,
well-trained local staff, and young people can benefit
directly from their love for wildlife and the natural
world. This method ensures tomorrow’s leaders
have an appreciation for the value of wildlife and the

natural world.




2.2  Why
THE CURRENT STATE OF CONSERVATION:

We are currenthy
UNCErgmng the
&th mass extinction -

1 MILLION

gpecies (flora and fauna) a

HUMANS & THE EXTINCTION CRISIS

THE CHALLENGE: LISTENING TO TAKING IT A
s0000 WHAT'S NEEDED: STEP FURTHER

HOW DOES THIS
HELP WILDLIFE?
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3 Our Process

T he Future Rangers Program
is designed to tackle the gap

between communities and opportunity

generated by the wildlife economy,
starting from a young age. We do this

in three research-supported steps;

1. Primary school; classroom and

outdoor based lessons and exposure

to wildlife
A. Types of learning addressed
at this level:
i. Experiential
ii. Place-based learning
jii. Visual
iv. Auditory
v. Kinesthetic
vi. Reading/Writing
vii. Play-based learning

viii. Classroom learning

Note: GCC works with partners to
help address Maslow’s Hierarchy of
Needs, ensuring basic needs are met
so that Future Rangers can focus on
psychological and self-fulfillment

needs through our programming.

(Seegraphiconfollowingpage)

Stages and Learning

What makes us
different?

Primary school: Classroom and outdoor based lessons
and exposure to wildlife

Secondary school: Skills and leadership development

Employment and Higher Education: Tracks to higher
learning and internships and jobs within the wildlife
economy

1. note* not everyone is passionate about wildlife - we provide the opportunity to
engage with wildlife for all students in our program, and work over time to
identify and upskill the students hoping to pursue that type of career - whichever
career you choose, an appreciation for nature is vital

Scaling

Focal areas chosen by proximity to high value
conservation areas and presence of strategic
partners

Schools selected through prioritization system
using swing weighting and value hierarchy,
looking at factors such as:

» Community investment * Youth employment levels
* Poaching risk * Existing environmental programs

Free use of Future Rangers (FR) App to conservation
education organizations to streamline monitoring
and evaluation (M&E), cut down on admin time to
focus on what’s important (education!), and to
facilitate conservation curriculum sharing

The App
1. Ed-tech FR App
a. Student lesson and activity tracking
b. Individual student notes - tracking
stand-out students using the National
Geographic Learning Framework
c. Digital conservation curriculum library

Innovative M&E
1. Pre and post assessments focused on
knowledge, values, attitudes, behaviors
2.Randomized Control Trials (RCT) with
neighboring schools

Tracking towards employment and tangible benefits
1. Generated portfolio of evidence (through app)
for graduating students (think ‘linkedin profile’
for new graduates)


https://www.simplypsychology.org/maslow.html#:~:text=Maslow’s%20hierarchy%20of%20needs%20is,hierarchical%20levels%20within%20a%20pyramid.&text=From%20the%20bottom%20of%20the,esteem%2C%20and%20self%2Dactualization
https://www.simplypsychology.org/maslow.html#:~:text=Maslow’s%20hierarchy%20of%20needs%20is,hierarchical%20levels%20within%20a%20pyramid.&text=From%20the%20bottom%20of%20the,esteem%2C%20and%20self%2Dactualization

2. Secondary school; guest speakers
from the field of conservation, Self-fulfillment needs
hard and soft skills development
and leadership training. We
are striving for Positive Youth
Development with our secondary
school program participants. See
USAID’s graphic on the following

page (Source: Hinson et al. 2016)

Psychological needs

Basic needs

Physiological needs:

Food, water, warmth, rest

(Relevant Resourcesinclude: Maslow’s Hierarchy of Needs ;The Last Child in the Woods, Richard Louvre, Amjad et al. 2013, and
NAAEE's Guidelines for Excellence in EE series)



https://www.simplypsychology.org/maslow.html#:~:text=Maslow’s%20hierarchy%20of%20needs%20is,hierarchical%20levels%20within%20a%20pyramid.&text=From%20the%20bottom%20of%20the,esteem%2C%20and%20self%2Dactualization
https://naaee.org/eepro/publication/guidelines-excellence-series-set

ASSETS

* Training

» Formal education

* Interpersonal skills (social
and communication skills)

 Higher-order thinking skills

* Recognizing emotions

* Self-control

» Academic achievement

and Engaged
Youth

AGENCY

* Positive identity
* Self-efficiency

* Ability to plan ahead/Goal-setting
* Perseverance (diligence)

« Positive beliefs about future (Hinson, L. et al. (2016). Measuring Positive

Youth Development Toolkit: A Practical Guide for
Implementersof Youth Programs.Washington DC.)

3. Practical application of learning, employment tracks and internships within the local
wildlife economy (Relevant resources include: USAID Positive Youth Development
Toolkit (Hinson et al. 2016)

/ Healthy, \
Productive

CONTRIBUTION
* Youth engagement

ENABLING ENVIRONMENT
* Bonding

* Opportunities for prosocial

* Support

* Prosocial norms

* Value & recognition

* Youth-responsive services

» Gender-responsive services

* Youth-friendly laws and policies
» Gender-responsive policies

* Physical safety

» Psychological safety



3.2 Scaling

= Areas of conservation
priority (see school

prioritization system

® Free use of FR App to
conservation education
organization to streamline
monitoring and evaluation,
cut down on administration
time to focus on what’s
important (education!), and
to facilitate conservation

curriculum sharing

IUCN Protected
Area categories

Presence of high-

value (keystone)
species?

OBJECTIVES

Is the area of : Lodges, rangers,
. Value Hierarch Do we have potential 7

P } YES } Y ‘ YES < relationships there? conser\{a fon groups,
priority? education groups

Number of reported incidences in <5 years

Percent of youth unemployed

Poaching risk

Sourced from police dep
and ranger groups

Percent of adults unemployed

Employment
statistics
Sourced from Dep. buffer zone of the protected area
of Labor

Number of primary schools in or within 10km of

Schools Primary school is a feeder to a secondary school

Sourced from Dep.

of Edu )
Program investment level

Existing EE

Sourced from local

School/community investment level
NGO partnerships

Swing Weighting

High poaching risk?
Low youth employment? } e } Develop scales based
Low adult employment? School Identification on available data
School in or near buffer?

Primary -> secondary? Sourced from Dep. of Edu

EE program collaboration? v
School/community invested?

. o Score and rank schools
Weight based on program priorities

in designated area

10



3.3 Implementation
FR IMPLEMENTATION

Getting the program started includes parent/guardian prior Kate Vannelli | April 26, 2020

informed consent, as well as assent for learners over 13
years old, in regards to data collection, implementation of a Q1 Q2 Q3 Q4

grade-appropriate baseline survey focusing on knowledge,

attitudes and behaviors, and FR App on-boarding. See below

for sample timeline.

R

School & Grade
Selection

Parent Meeting

« Parent Meeting for
new FR parents
after work hours,
include dinner,
preferably at the
school

* Needs Assessment,
community-level
questionnaire

* Work with principle
and teachers

« Approval from
circuit manager or
governing education
authority

 Curriculum
Workshop, teacher
training and app
training prior to
launch

<

Paperwork
Signed by
Parent/Guardian

Parent/Guardian signs

off on

1) Media release
(once off)

2) Indemnity (done on
per trip basis)

3) Data protection
(once off)

» Can do digital
signature with
phones, or can sign
paper form

* This is only done
once per student

Enter Students
into App

Have Org

Admin collect
spreadsheets
(pre-formatted)
filled out with Full
Name, Birthdate
and Gender of

all new students,
have facilitator add
photo after upload
via app

Activities throughout the year include but are not limited to: Weekly
conservation lessons in-classroom, excursions including game drives,
wildlife rehab center, national park and bush camps, guest speakers,

service learning projects, job shadows, internships, etc.

Baseline Assessment
before students start
(Q1 Assessment)

1) Questionnaire
(incl Grit Scale)

2) Journaling Activity
(Drawing and
Writing)

3) Value Activity
(outdoors/game)

« Do a semi-
structured interview
with 5 students
selected at random
(record)

« Evaluating base
knowledge/skills,
behaviors, values
and attitudes.

|did

Q2 Assessment

Evaluate knowledge
and skills

« Assessments built
into curriculum

* Mainly recorded
through ‘notes’
feature on app,
with ‘skills’ Nat
Geo framework in
mind

|did

Q3 Assessment

Evaluate behaviours

*« Usea
questionnaire

Do a semi-
structured
interview with 5
students selected
at random (record)

End of year
Assessment (Q4)

Evaluate values and
attitudes

Also re-administer

baseline survey and
repeat activities

1



3.4 What Makes Us Different?

m Ed-tech FR App
» Student lesson and activity tracking
* Individual student notes - tracking stand-out students using the National Geographic Learning Framework
+ Digital conservation curriculum library
» Generated portfolio of evidence for graduating students (think ‘linkedin profile’ for new graduates)
® Innovative M&E
* Pre and post assessments focused on knowledge, values, attitudes, behaviors
« Randomized Control Trial (RCT) with neighboring schools

® Tracks to tangible benefits (ie employment)

3.5 Sustainable Development Goals SUSTAINABLE (o A | ©

DEVE LDFHEHT

® The Future Rangers Program is an official partner program of the UN Sustainable

Development Goals. The program works towards the sustainable development

goals in the following areas:
u 7 Goals and 15 Targets

* Goal 4: Ensure inclusive and equitable quality education and promote

lifelong learning opportunities for all

» Goal 5: Achieve gender equality and empower all women and girls

» Goal 8: Promote sustained, inclusive and sustainable economic growth,
full and productive employment and decent work for all

» Goal 10: Reduce inequality within and amongst countries

» Goal 12: Ensure sustainable consumption and production patterns

» Goal 13: Take urgent action to combat climate change and its impacts

» Goal 15: Protect, restore and promote sustainable use of terrestrial
ecosystems, sustainably manage forests, combat desertification,

and halt and reverse land degradation and halt biodiversity loss

12


https://sustainabledevelopment.un.org/partnership/?p=35711

Logical Framework

Goal

Outcomes

Outputs

Activities

PROJECT SUMMARY

Bridging the gap between
communities and wildlife

Higher community-level
involvement and inclusion in
conservation and stewardship
of wildlife and nature through
benefits/opportunities
provided and passion
encouraged and rewarded

Regular youth exposure to
wildlife and protected areas
that they were previously
excluded from (1 trip per
year to wildlife rehab and/
or reserve per Future Ranger
student)

Primary school awareness
building through classroom
learning, secondary school
skill building through after-
school programs, internship
and job placement at the
end of secondary school.

INDICATORS

Portfolio of evidence
per graduate and post
graduation career
tracking

Attitude and
behavior change with
participants, within
community

Tracking student
exposure to excursions
and ‘before and after’
attitudes

Tracking student
exposure to lessons
and frequency

MEANS OF
VERIFICATION

Portfolio of evidence created
over time through app,
career tracking done through
follow-ups with individual
and placement location

Qualitative data collection
through interviews, and
facilitator data collection
through app in specific regard
to National Geographic’s
learning framework (traits
identified and interviews
recorded). Quantitative

data collection through
achievement tracking (app)

GCC smart phone app to
track quantitative and
qualitative data through
interviews.

GCC smart phone app to
track quantitative data

RISKS/
ASSUMPTIONS

Passion encouraged and jobs
provided will reduce poverty
and therefore poaching,
bringing communities closer
to their wildlife heritage

Passionate, local young
people, given mentorship,
training, and employment
opportunities, with have a
positive effect on poaching
levels long term and

add value to the wildlife
economy

Providing young community
members with exposure

to the wildlife economy
through an incentive-based
system will increase passion
and skills around the
wildlife economy

There is a lack of
connection with wildlife
and wilderness from a
young age with local
community members living
alongside protected areas



Full Logic Model

Goal: To bridge the gap between communities and wildlife

Assumptions

The problem or issue
and the reasons for
proposing the solution
suggested in your
program’s approach.

Inputs

Resources and/
} or barriers, which
potentially enable
or limit program
effectiveness

Activities

The processes,
techniques, tools,
events, technology,
and actions of the

Outputs

} The direct results of

program activities

Outcomes

Specific changes in attitudes, behaviors, knowledge,
} skills, status, or level of functioning expected to
result from program activities and whice are most

)

Impacts

Organizational,
community, and/or

There is a lack of
connection with the
wildlife and wilderness
from a young age with local
community members living
alongside protected areas

Providing young community
members with exposure
to the wildlife economy

through an incentive-
based system will increase
passion and skills around

the wildlife economy

Passionate, local young people,
given mentorship, training, and
employment opportunities,
with have a positive effect
on poaching levels long term
and add value to the wildlife
economy

Passion encouraged and jobs
provided will reduce poverty
and therefore poaching,
bringing communities closer to
their wildlife heritage

Data on school locations
around protected areas,
poaching risks, existing EE
programs

Invested school and school
principal

Local NGO partner for
community engagement/
presence

Staff/Trained facilitators in
environmental education

Funders, $500 per month
per school

Primary school curriculum,

secondary school meeting

locations and resources for
excursions

Wildlife economy partners
to provide internships,
placements, jobs upon

graduation

Higher education partner to
provide additional training and
higher education opportunities

upon graduation

Student tracking system for
monitoring

planned program.

Primary school (Primary school
Grade R-7) - awareness building
of wildlife conservation, by
weekly taught lessons and
activities in the classroom by a
local facilitator, and occasional

excursions and guest speakers

Secondary school - Honing a
smaller group of passionate
students for service learning
projects, debates, essay
writing, frequent excursions to
different sectors of the wildlife
economy with guest lectures
from various leaders in these
sectors. Curriculum includes
hard and soft skill development,
leadership training and
communication strategies, all
with wildlife focus.

Last two years of secondary
school outstanding students
are placed in job shadows,
internships, learnerships,
throughout various sectors, and
are assisted with internships,
higher ed and job placement
upon graduation

Inclusive community decision-
making and involvement in
program implementation and
check ins periodically (working

with school principals, non-profit
partners (Africa Foundation, etc.,

and community leaders)

Immediate small-scale job
provision in communities with
hiring of program manager and
facilitator staff (4 facilitators, 4
schools, 1 program manager)

Direct engagement of
community youth with
passionate mentors
on a weekly basis (1
facilitator reaches
-500 youth per week)

Regular youth exposure
to wildlife and protected
areas that they were
previously excluded
from (1 trip per quarter
to wildlife rehab and/or
reserve per FR student)

Increased conservation
literacy and completion of
service-learning projects

with FR students (each
student must complete

an environmental
community service
project before moving to
the next phase)

often expressed at an individual level.

Short Term (1-3 years)

Identification of a group of
wildlife-passionate learners
in the communities where FR
operates

General increased
knowledge and awareness of
conservation issues with FR
learners, and some positive

behaviour change around
land and wildlife stewards

Increased knowledge, and
awareness of conservation
issues within communities
adjacent to protected
areas through youth
ambassadorship

Higher levels of leadership,
hard and soft skills to
increase employability across
sectors with FR learners

Long Term (4-6 years)

A class of employable ‘Future
Rangers’ who are passionate
about wildlife, hardworking,
and ready for jobs or higher
ed in the wildlife economy

Higher overall capacity,
education and job placement
within protected area
adjacent communities,
specifically FR graduates

system level changes
expected to result from
program activities

Development of leaders in
various sectors who have a
connection to the natural
world

Lower poaching levels in
protected areas adjacent to
FR communities

Higher community-level
involvement and inclusion
in conservation and

stewardship of wildlife and

nature through benefits/

opportunities provided and

passion encouraged and
rewarded

Our Intended Results

14



Indicators

Indicator
Definition
Purpose
Baseline
Target

Data Collection

Tool
Frequency
Responsible

Reporting

Quality Control

Tracking student exposure to lessons and frequency

Sum of conservation lessons taught to each student within a school year.

To measure the amount of regular exposure learners are having to conservation in a classroom setting.

No base knowledge of or exposure to conservation.

Exposure to, and a basic understanding of wildlife, conservation, and humans’ impact on these.

Base ‘test’ given before lessons commence every year, results recorded in student profile, same or similar test given
quarterly, to measure the lessons impact on the target, individual student improvement measured over time

GCC data collection app

Quarterly

GCC Facilitators

The test results will be recorded in the GCC app by student profile. Data analytics will be performed once a year to
measure individual student progress, and determine, with the help of the facilitators, which students stand out the
most in the program and are eligible to move up at the completion of primary school

All facilitators will attend a one day training course on how to complete the assessment and enter data into the app. To
verify the accuracy of the test scores submitted by the facilitators, the Program Manager will randomly select one class

every six months to audit. This audit will involve re-testing all the students in the class and comparing the results to the
results submitted by the facilitator.



Indicators

Indicator
Definition
Purpose
Baseline

Target

Data Collection

Tool

Frequency

Responsible

Reporting

Quality Control

Tracking student exposure to excursions and ‘before and after’ attitudes

Sum of program-related excursions each student is a part of, and interviewing students both before and after the
excursion for attitude change

To measure the effect of the excursions on students, and to track which students are most affected by the experience

No exposure to conservation focused excursions and a pre-excursion interview to gather information on attitude towards
conservation and wildlife

Exposure to wildlife and the field of conservation in an experiential learning setting. Also, to gain an understanding on an
individual level on which experiences impact which learners and how

Before and after interviews involving questions regarding attitudes towards conservation and wildlife

Interview questions are provided via GCC app, and interviews are recorded with smartphones, either video or audio
depending on upload capabilities

These interviews need to happen on any ‘first’ excursion i.e. first game drive, first wildlife rehab center visit, first
conservation site visit, etc. and should also be done at least once a year per student

GCC Facilitators and Program Manager

The interviews will be uploaded onto GCC’s online platform through the app, and will be analyzed by GCC staff and
students

Learners will need their parent/guardian to sign a release form for interviews. GCC app will have this release form
available and facilitators should discuss logistics with the principle. Once signed, form should be scanned/photographed
and uploaded with the interview recording.



Indicators

Indicator
Definition
Purpose
Baseline

Target

Data Collection

Tool

Frequency

Responsible

Reporting

Quality Control

Attitude and behavior change with participants, within community

Interviewing students annually to gauge behavior and attitude change, as well as interviewing key community members
and parents of students to gauge attitude and behavior change within the community

To measure the long-term impact, specifically attitude and behavior change, of the program on the participants and on
the community the participants are a part of

No interviews with community members connected to learners in the program

Interviews, gauging attitude towards conservation, and relationship building with community members connected to
learners in the program

Semi-structured interviews involving questions regarding attitudes towards conservation and wildlife, community
benefits, etc.

Interview questions are provided via GCC app, and interviews are recorded with smartphones, either video or audio
depending on upload capabilities

Annually for learners, annually for star learner community members (~5 interviews within community per star learner
(family, community lead, principle, etc), focus on one-two learners per month), several ‘control’ community interviews
per year as well (community members with no link to the program)

GCC facilitators for learner interviews, GCC program manager for community interviews (can help each other)

The interviews will be uploaded onto GCC’s online platform through the app, and will be analyzed by GCC staff and
students

Learners will need their parent/guardian to sign a release form for interviews. GCC app will have this release form
available and facilitators should discuss logistics with the principle. Once signed, form should be scanned/photographed
and uploaded with the interview recording. Community members must also sign a release form - digital option here
through GCC app



Indicators

Indicator

Definition

Purpose
Baseline
Target

Data Collection

Tool
Frequency
Responsible

Reporting

Quality Control

Portfolio of evidence per graduate and post-graduation career tracking
Individual learners have documentation via GCC facilitators of exposure to lessons, excursions and conservation careers,
skill building, and attitude and behavior changes i.e. a portfolio of evidence at the completion of the program to present

to employers and higher education opportunities. GCC has a way to track the learners and their careers post-program

To track the learners success and to track program success through formative evaluation, by contributing to a long-term
data set of wildlife economy careers obtained with assistance from the program

Tracked exposure to lessons and excursions - quantitative data collection per learner

Baseline, plus tracked attitude and behavior change, qualitative data collection per learner, and post program graduation
tracking

Collating all data collected on previous indicators within a digital portfolio for each learner and creating a ‘check-in’
protocol for graduated students and their employers via WhatsApp

GCC app and WhatsApp

Portfolio completion upon graduation, check-in bi-annually with graduates via WhatsApp

Program Manager and Facilitator

WhatsApp check-ins will be entered through a form into portfolio via online platform

Check ins with graduates - data will be confirmed or denied by employer/supervisor



Roles & Responsibilities
Pertaining to M&E

ROLE

Facilitators

Program
Manager

Program
Director

Academics
(outside
participants)

RESPONSIBILITIES

Quantitative data collection and entering into the app. This includes initial school data, location, school name, student
profiles, etc. as well as lesson details

Student interviews for qualitative data collection. Must record interviews and upload recording for analysis

Entering data in a timely manner (ideally directly after each lesson) to generate weekly and monthly activity reports

Enter notes in the app in student profiles about particular students when they are standing out in the program - reference
Nat Geo’s Learning Framework for guidance

Data checking - ensure all data entered by the facilitators is correct and makes sense, overseeing data collection and
assisting where necessary - Ensure all data is being collected

Qualitative data collection, assistance with student interviews, mainly focusing on community member interviews and
‘control school’ interviews

Report compilation for data results of schools in their region (annual)

Relationship building in study areas

Conducting analysis on collected data, both qualitative and quantitative
Adjusting M&E protocol based on formative evaluation

Adjusting program based on formative evaluation

Report complication and workshop conduction for data collection
Interview design

Conducting analysis on collected data (both qualitative and quantitative)
Study design and adjustment
Data collection, dependent on the participant



7/ Data Flow

Qualitative and
quantitative
data collection &
weekly reporting

Facilitators

v

Student interviews,
quantitative data regarding
lessons and excursions,
student portfolios Quarterly
community Program
A 4

engagement and Manager
interviews

6 monthly

program reports Data Collation

and Reporting

Program
Director

v
Adjust ves Adjust
i programming
Programming? } and M&E
NO
v

Share report with <
stakeholders

Leaders

\

Community

Quarterly
Feedback
Meetings

@ Sanarvation
Coape

acilitators will be the main data
F collectors (both qualitative and
quantitative) in regards to the students.
They will enter data collected into
the GCC app on a daily basis with the
assistance of the Program Manager.
The Program Manager will collect data
on community members as well as
assisting in student data collection, and
facilitating frequent activity reports
and meetings. The Program Manager will
review and collate data collected into
reports, which will be reviewed by the
Program Director in regards to formative
evaluation. The Program Director will
adjust programming as necessary, and
share reporting with stakeholders and

internal team.
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Data Management

8.1 Storage

Data from the GCC App (raw data) will be stored in a cloud-based platform, potentially with
Amazon or Google, in order to be accessible to international staff and partnering academics.
Processed data and reports will be anonymous and openly available to interested parties,

partners and stakeholders. Data will be stored indefinitely.

8.2 Analysis

Qualitative data will be analyzed using the software NVivo, and quantitative data will be

analyzed using the software SPSS. Data will be visualized with Spotfire.

8.3 Privacy

This program strives to be GDPR compliant. All data collected pertaining to minors will be
signed off using a consent form by their parent or guardian as well as an assent form for
minors 13 years old and over, and all data collected from adults will also have consent (verbal
and recorded, or written). Full disclosure will be given prior to consent in regards to data
usage and anonymity. No individual details or names will be shared outside of core GCC staff
without that individual's written or verbal (recorded) consent (or parent/guardian consent

if under 18 years of age). Any sensitive information collected will be entered and saved

anonymously with demographics rather than individual identifiers.
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Resources referenced in program development:

Educate! And their Randomized Control Trial Process:
(Educate! 2014)

Grit scale developed by Angela Duckworth (Duckworth and Quinn 2009)

STEP - Skills Measurement Surveys (Pierre et al. 2014)

USAID Positive Youth Development Toolkit (Hinson et al. 2016)

- https:/www.youthpower.org/

- USAID’s YouthPower Learning generates and disseminates knowledge about the
implementation and impact of positive youth development (PYD) and cross-sectoral
approaches in international youth development. We are leading research, evaluations, and
events designed to build the evidence base and inform the global community about how to

successfully transition young people into productive, healthy adults.

Measuring the Impact of Environmental Education Programs (Amjad et al. 2013)
- Basis doc for the development of attitude and behavior assessments and reasoning

- Helped develop program indicators

Environmental education program evaluation in the new millennium: what do we measure and
what have we learned?
(Stern, Powell and Hill 2014)

- Helped to develop ideal learning outcomes for the program

(Educate! Model, STEP, USAID PYD)

USAID PYD,Youth employment by area graphic website, LSM resources, wildlife trafficking report)
(relevant resources include: (The Last Child in the Woods, Richard Louvre, Amjad et al. 2013, and
NAAEE’s Guidelines for Excellence in EE series (https:/naaee.org/eepro/publication/guidelines-
excellence-series-set)
https://www.researchgate.net/publication/326838787_Ending_wildlife_trafficking_Local_
communities_as_change_agents

https://youthexplorer.org.za/profiles/country-ZA-south-africa/
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Semi-Structured Interview guideline
Sample interview questionnaire
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Future Rangers Theory Logic Model

Assumptions

The problem or issue
and the reasons for
proposing the solution
suggested in your
program’s approach.

There is a lack of
connection with the
wildlife and wilderness
from a young age with local
community members living
alongside protected areas

Providing young community
members with exposure
to the wildlife economy

through an incentive-
based system will increase
passion and skills around

the wildlife economy

Passionate, local young people,
given mentorship, training, and
employment opportunities,
with have a positive effect
on poaching levels long term
and add value to the wildlife
economy

Passion encouraged and jobs
provided will reduce poverty
and therefore poaching,
bringing communities closer to
their wildlife heritage

Inputs

Resources and/
} or barriers, which
potentially enable
or limit program
effectiveness

Data on school locations
around protected areas,
poaching risks, existing EE
programs

Invested school and school
principal

Local NGO partner for
community engagement/
presence

Staff/Trained facilitators in
environmental education

Funders, $500 per month
per school

Primary school curriculum,

secondary school meeting

locations and resources for
excursions

Wildlife economy partners
to provide internships,
placements, jobs upon

graduation

Higher education partner to
provide additional training and
higher education opportunities

upon graduation

Student tracking system for
monitoring

Activities

The processes,
techniques, tools,
events, technology,
and actions of the
planned program.

Primary school (Primary school
Grade R-7) - awareness building
of wildlife conservation, by
weekly taught lessons and
activities in the classroom by a
local facilitator, and occasional
excursions and guest speakers

Secondary school - Honing a
smaller group of passionate
students for service learning
projects, debates, essay
writing, frequent excursions to
different sectors of the wildlife
economy with guest lectures
from various leaders in these
sectors. Curriculum includes
hard and soft skill development,
leadership training and
communication strategies, all
with wildlife focus.

Last two years of secondary
school outstanding students
are placed in job shadows,
internships, learnerships,
throughout various sectors, and
are assisted with internships,
higher ed and job placement
upon graduation

Inclusive community decision-
making and involvement in
program implementation and
check ins periodically (working

with school principals, non-profit
partners (Africa Foundation, etc.,

and community leaders)

Outputs

The direct results of
} program activities

Immediate small-scale job
provision in communities with
hiring of program manager and
facilitator staff (4 facilitators, 4

schools, 1 program manager)

Direct engagement of
community youth with
passionate mentors
on a weekly basis (1
facilitator reaches
-500 youth per week)

Regular youth exposure
to wildlife and protected
areas that they were
previously excluded
from (1 trip per quarter
to wildlife rehab and/or
reserve per FR student)

Increased conservation
literacy and completion of
service-learning projects
with FR students (each
student must complete
an environmental
community service
project before moving to
the next phase)

)

Outcomes

Specific changes in attitudes, behaviors, knowledge,
skills, status, or level of functioning expected to
result from program activities and whice are most
often expressed at an individual level.

Short Term (1-3 years)

Identification of a group of
wildlife-passionate learners
in the communities where FR
operates

General increased
knowledge and awareness of
conservation issues with FR
learners, and some positive

behaviour change around
land and wildlife stewards

Increased knowledge, and
awareness of conservation
issues within communities
adjacent to protected
areas through youth
ambassadorship

Higher levels of leadership,
hard and soft skills to
increase employability across
sectors with FR learners

Long Term (4-6 years)

A class of employable ‘Future
Rangers’ who are passionate
about wildlife, hardworking,
and ready for jobs or higher
ed in the wildlife economy

Higher overall capacity,
education and job placement
within protected area
adjacent communities,
specifically FR graduates

)

Impacts

Organizational,
community, and/or
system level changes
expected to result from

program activities

Development of leaders in
various sectors who have a
connection to the natural
world

Lower poaching levels in
protected areas adjacent to
FR communities

Higher community-level
involvement and inclusion
in conservation and
stewardship of wildlife and
nature through benefits/
opportunities provided and
passion encouraged and
rewarded

Our Intended Results
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PRE-K

{3 and 4-y=ar-chds)

K-1

(5- and G-year-chds)

2-3

(7 and &-year-olds)

OBSERVATION

An axploner pobicas.an d documensts tha
warid arcewsd ber or him and iz shla to
ma ke sense ofthosa ohservations.

Childran obsarve thalr woerdd, oeating
thia framawo e for Imowing what small
mars using varous scabes (a.g, small
child, small bugl and experiencas with
thasanses(aq sour kamon, saft pillow;
hard rainl.

Childran usa tooks (2., rulers,
magnifying glasses) to gathar data
about observed events.

(hildrain prowidesim ple arewsrs to
quasrtions like “How diopou know™

Childran can cateqorize ohjects thay
ohserva.

Childran can place thamsehves Inthelr
surraundings, ard maka cbservatiors
ralathva to their own lo@ton

Childran employ simpla equipment
andtoods to gather data and extand
thesanses.

Childran begin to dartify maps as ona
wayto racord thalr obsarsations Intha
raal world.

Childran ask questiors and colkadt and
orgariza Irformation gatharad from
chservation

writing, and awide varkaty of visel and
ancdlo madla

Children usa thalr growing languaga
shills to tak abowt their obsarvations
ardd soperkancas.

Children cantal a smpla story about an

avanit or axperkanca with prompting.
Al e b e e e e e e e s e
\.Illu“ll.wlll Nl Tl LAY &

fa
but. have difficulty wattieeg thair turn to
speak.
Children becoms awars of theusas for
wriireg.

Children intreduca and maintain
corersation about atoplc.

Children ientify comman typss of
teots ared media (a.g., storgboaks,
poams, ¥ideos, plotures, musk, maps).

Children “writa® storkes that are craathes
ard filled with color and fantasy.

Children undarstard tha maln idea or
messaga In vinnl and age-appropriata
meda.

Children undarstard that media ane
craated for a purposa by an author
whio may ba trying to communicata to
Irdorm, persuada, or antartain.

Childran urderstand basic mapping
alemants and that using maps 1@ way to
commiunicats nformation, ortell a sory.

COLLABORATION

An axploner wonks affectsely with
othiars bo achikows qoals

(hildran taka turns when pliying smple
0 T,

(hildren lsad as well as follow in group
ackivites.

Children can assign and carry out roles

O T T 15 (U ——

ini GOl @ CuWICKES O Qi s,
(hildran accept compromisawhen

raso ving conflicks when the solution s
suggested by an sdult

(hildran paridpata and cooperata In
oroupact kitles.

(Childran follow Instractiors and ruks In
gamas and group shtuations.

Childran listan to othars without
Intarupting and practica restraint from
spazking out of tum.

(hildran listan at & lewal whera theyare
ablato restata what somacna said.

(Thildran sokve taamweork problams
by talking rathar than using physica

il M.

(Thildren sxpress & unique parsonality
and wkwpiolnk whian ralating to othars
and reccqgniza diferent perspecthves
and “otherness.”

PROBLEM SOLVIMNG

An axplorer s abla bo generate
evailrata, and impkam ant sodutions to
profbdbams An axplorer is @ capable
dadslommaker—abis to Mantthy
alternativas and waigh Erada-offs to
maka a wal-reasoned da clskan.

Childran sokva problems from a single
paint of wiew (eug., how to get & toy
that's cut efreadh].

Childran beginto dentify sohiions
o probkams I bing others (2.g.,

coming upwith a way to shara a toy
of boolk).

Childran hypothesiza solutions to
problems, choosefrom a short lst
of sobrtions, and evaluata & solution
basad on simple aitara.

Chidran recagriza that prablams can
hawa marathan one solution

Chidran thirk through a problsm,
urderstarding razsons bshird &
probdem and ways to sob it
Chidran soka problems with others

by negotiatireg reles in play and
takimg hurre.

(hildran baginto bacapablka of
corcreka problem sohdrag.

(hildran urdarstard how systems
work.

hildran makasimpla dacklors ard
vl uarte tha corseoquancas.
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4-5

(7 ared ¥0-year-akds)

6-8
(- tio 13- year-obds)

@-12

{14~ b Tr-year-olds)

OBSERYATION

Childran axparkence differant ways

to maka cbservatiors and glaan
Infammation, Induding the useof
spatial graphics.

Childran start to use krowled ga of tha
phgzical and hurman faztures of histarkc
awants bo Informmn curnent ob servations.

Youth design and conduct
Imeastigations thiat arewer questions.

Youth apply schkantHic deasand
awidarvce to aplain raal-world
phanomana.

Yeouth are skaptical of daims based
orly on analegy, ganenalizations, or
urchar data or matheds.

Youth use gaographikc tooks to chserva
and analyze relationships betwesn
peopla, places, and Earth systams.

Youth devalop explanations thatare
supported by multiple sources of
i arvce cors btent with sdentific
s,

Yiouth retice ard aoiidze clims that
peopha miakawith Imiked dats, or withi
no menton of othar possibilkies.

COMMUNICATION

Children combina Information from
dhwarsa rasources to craate & sngke
Tt v,

Children recognize ethical stardands
ard safa practices in st and parsonal
rmedia communications.

Chidran understand that madia ars
oonstructad from com porsnks —ncding
widkeo, words, photos, and muskc—that
arasometimes miked ard somstime
soparaba

Youth undarstand that mada
technolegy ard preduction have
changed ower tima and how tha
rmedium affects the mess=aga.

Youth demonstrate media Ibaracy skils
of analysis, @vaiuaiion, and discernmant
In dacislors about which media to use
of rajact.

Youth select ard useappropriata
teichreoko glies, maps, and other viual
medla tocommunkatethar messaga

Yauth urderstand that media wra
simuttaneoushy a reflecton of sockty
ard a modal for sociaty.

Youth analyza comples media to ident fy
tha @cplictt and Implidt messages and
thea strategies usad to comeay those
TS s,

Youth reata and publish content @cross
a diwarsa rangs of medla, and sakect the
format bt sutted for project goals.

COLLABORATION

Childran waark In taams to solve
preblams.

Childran form ard stateopinikns in
group actiitles,

(hildran raspact others’ opinkons.

Youth taka leadership rolesat a

kerval that Irchudes madiating group
disagreementsand assisting groupsto
work toward a selution.

Youth work cooparathealy In group
activities toward 2 commion goal.
Youth gather, v alsats, ard synthasize
awercata form apinlans, and

thay achibit an abllity to changa

thair opinion based an others' salid

@ iderce

Youth undersand tha rodeofmutiple
points of wiewIn comtemporary
gegraphk poldes ard lsmes.

Youth recognizathesubtetics In
shuatiors Involwing the dversa
parspectives of othars.

Youth lstan to other group mambsars’
Heasor opiniors before making
daciskons, @llowing for the possibilty of
chareging oraks mird about a pesition
or apinion.

Yeouth participats n collaborative wark
(g, projects, discussions.) with divarse
partkipants on sues or problems
cutsida of tha clissroom—inthe
community or inthe arger worid

FROBLEM SOLYIMG

(hildran predd outoomes to problams
based on causs and sffact.

Childrain werk with misdals and
simulations to evaluate problems,
poseand test solutions, and
datarming the beest solutordsi toa
problem.

(hildran usaevdenca (.,

Mesu rements, chearvations, patterns)
ho construck or support an aeplanation
or dasign a solution o a problam.

Youth employ prindples of formal
logk to sohve problams.

Youth ask questiors that can ba
Imvastigatad In tha dassroom,
outdoors, and nmusaums and other
pubiic placas.

Youth come up with sxplanations
and selutiors basad onmultipla
parspect ves ard avidence from
sdemceand math, and they constnuct
wplanations using medels, theorikas,
and capsnmanits.

Youth dawvalop an argurmant based on
compsalirg evidenca that corelders
multiple parspectives ard draws
dafersibk concheions.

Youth use me=dels ard simulations
ta formulata ard evaluata testabla
quastkons and design problams.

Youth plan and takeaction, ard theay
awalugta tharesults efactions.

Yeouth urderstard tha Influanca

of geegraphizl fastures onithe
awalutkon of santficant historc
awants and movemants, and apply
this learning to pradict, mitigats, ard
solvia curranit problems.
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KNOWLEDGE

PRE-K

(3 and 4-year-alds)

K-1

(5- and G-year-okds

2-3

{7 and &-year-clds)

THE HUMAN JOURNEY

An axplorer wndarstands whera we cama from,
how wa ve foday, and whara wa may find
ourseivas o oo

Children ana Incraasingly awareof differant stages
af thahuman Mfa cpcha.

Children display enthusiasm for karnirg about
thamsetvas and others around tham.

Childrer undarstarsd bow groups of peopls ara
alika and diffarent

Children can describe how peopla Inthe past bved.

Children undarstard tha role that caultura plays in
thalr community.

Children undarstared that fossils provide evidancs
thiat arimals and humiare kead lang ago.

Children undarstard that people dwose to Iveand
wiork In differant places for differant razsons.

Childran can describa how |ife In tha pest was
smilar to and differant from e today.

OUR CHANGING PLANET

An axploner pndiarstands thaamaning ketricete, and
interconnactad systems of the changing planct wa
{vaon.

Children begin bulkding wecabulary for ratural
featuras of tha ardronmant ba.g., rivar, mountain).

Childran beginto developa frameweork of
Information about thealrworkd.

(hildrar ara Intulthvaly drawn ta quartitias,

patterns, shapas, ringthms, symmatry—beginning
an urdarstanding of systams.

(hildran racsgriza that = globs ks a reprasantation
of the Earth, ard @n point cut the continants ard
COGEMNS.

Childran urderstand what plants ard animals
(irchuading humansh need to surehva.

Childran urderstand that plants and animals can
changethair cwn erronmants (gug, squirresdigin
thegrourd to hide food, tres reots brazk through
conoatal.

Childran can urderstand and use bcal and stake
maps and atlases.

Childran urderstand that plants and animaks
dapend onaach other to surviea In an eoosystem.

(hildrani lsarn abaut tha physical comporants that
shapathe Earth's featuras ard pattarrs.

WILDLIFE AND WILD PLACES

An anplorer reveals, oelebrates, and halps to prodect
tha amazing and diverse oeefutas we shara our
worid wibh

Children can describeor idanty tha basic
characteristics of plants ard animals.

Children bagin tothink about the relationships
among Iwing things, thair nesds, and thar
srrourdings.

Children undarstand that humans mpact tha
arrdronmant, and Idanty solutions, such as racyding.

Children recognize thadivars tyof animal and plant
Iifa oritha Earth.

Children undarstand that humans, animals, and plants
Itva In and shara the samespacas and can Impact aach
othar.

Children undarstand tha concapt of an ecowystem

Children undarstand that human actions impact
arimal habitats.

Children undarstand that thery can minimiza negatha
affects onarimals, plarits, and habitats through thair
owni bahawlor and actions.



(125

| LEARNING FRAMEWORK

KNOWLEDGE

4-5

(9~ and 10-year-akds)

6-8

(1- to 13-year-olkds)

@-12

{14~ to T-year-clds)

THE HUMAHM JOURMEY

Childrar undarstard bow populations ars
distibutad, and why pacpls mova from one placa
to anothear.

Children axplore shordes about tha past fromdiffarant
perspactives as If thay bvad at that tma

Children knowthat a reglon can ba dafirsd
by cultural alamentsand that these clemerts
can &l thar contribirta to, or poseobstacks to,
undarstandirg.

Youthundarstand the ways Inwhich peopla and
sodetles areconnmcted global by today ard how
thay wsare connected Inthe past.

Youth sxamira how past avents Impact aur aament
world and future evants,

Youth focus on tha role that cities play Inour luman
shorg.

Yfouth undarstand tha rola culture plays Inthe
development of Indhdduals, groups, institutions,
and sodeties globally.

Youthundarstand that geretic Information
provides avkenceof avclution
Youth undarstand that tha distribution of natural

resouncas ard human populations on Earth
determing pattams of global powar and Influerce.

QUR CHAMGIMG PLAMET

(hildran analyze and Intarprat maps to dasoiba
patterns of Earth's physical and cultural featuras,

hildren Idantfy ways Indkiduals and communities
are using sckance to protact tha Earth's resourcas
and sredronment

(hildren urderstand that Iving things affact tha
physica lardscape of theareas, large and small,
thay lve in.

Youth urderstard that hurmman sckiees Impact
Earth's Irdreg thiregs In @ varkaty of ways.

Youth urderstard major Earth systams, aspecially
thawatar oycka and tha raka It plays In shaping the
Earth and Hs waathear.

Youth understard tha global Imtardapandart
ralatlorships that ad stzcross Earth’s acosystems.

Youth maka Informed dedsiors about climata
change based on examining evidanca and data.

Youth take sction ot Indrdual and commiunity
levals to ddress negative human Impects on
Earth's enviranmant

Yeouth urderstard that the sustairability of hurman
sochkitl@s and the bodiversity that supports them
raquires responsibla maragament of ratural
TSSOUNTEs.

Youth urderstand that dtkas and towrs @n craata
palicias, such as thesa for recy ding and wasts
disposal, that protact tha ratural ervdronment.

WILDLIFE AHD WILD PLACES

Children recognize that In @ healthy soosystam,
multipla specks can ookt and mast thelr indwidual
resads In a ralativaly stableweh of IHa.

Children undarstand tha ways In which hurmars affact
or dhangetha physicl arsironmant and natural
rescircas through actkdtias such as dam corstruction
ared dralnirg or rabulldirg wetlands,

Yourthara sbla to proposs possbla solutlors to
probdams rdated to the protectionof critical spackes

Youth recognize that global eoosystamsare
neceptibla to charge, and whan thay da changa,
thare b a rippleaffect in all of tha ecosystams’
populatons.

‘ourth undarstand that climate changa, deforestation,
and desarttfication ara modifications to Earth's phrysical
arvdranmert that ara parthy cpdical and partly causad
b Fwsrmian acthby.

‘fouth recogrize ard communicate that bocal deckions
ared actions can have far-raaching Impacts on tha
global emeironmant

YWouth ke action on Issuss ralited tothe protection
of spachas.
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ATTITUDES

PRE-K

(3 and 4-year-akds)

K-1

(5- and G-year-akds)

2-3

(7 and &-year-olds)

CURIOSITY

An axploner nemaies oaniows 2bo ut fow b wonkd
works throughoet his or her Me.

An axplorer i adventurous, sacking oot new and
challonging axpanianres.

Childran display enthusiasm for karning about
thamsehvas, othwrs arcund them, and their
ameirormsnt.

Childran display & wilingniss to try newthings Ina
spery s ed setting.

Childran atthis aga are naturally curowus, whidh
rrizkizs thisa pearfect tima far encouraging
seploration and oeatirg rew eopansnoes.

Childran display & wilingniss to try newthings Ina
spery s ed setting.

Children taks In @verything around them, oeating
ard bulldireg on & framewark of iInformation about
thea weorkd.

Childrer buld undergtanding of biologlcal

corcepts through diract exparience with Iving
things, thair Ifa cyclas, and thalr habitats,

Children ara Imterssted Intheratural workd, hiow
thingsara put togethar, ard how things work

Children want to adplors seckty and thaworld and
tothink sbout rokes Insociaty.

Childran ara Imbarestad In al areas of knowledge
ard thay bagin to conduct rassarch ard craats
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RESPOMSIBILITY

An axploner e conoann for the welfans of other
peopie cuttiral rescurces, and the natural world,

An axpionar & respectii conskders multiple
parspecties, and honorsothers regardhass of
diferancas

(il dran cani ervgags In cadreg for plants ard
animak.

Children begin to @rry cut simpla dally chones.

hildren can giva simpla halp to peers who ana in
nesd, upsat, hurt, arargry.

il dran bisgin to undarstand concepts ofright and
wrong, and they eeplone deas of falrness.

Children urderstand they can dothings to ke
cara of tha Earth.

Childran racogriza ard appredats that
reznnbs around the wodd have diFforant
larsguagas, customs, appaarancas, riuals, ard
arcomplshments.

hildran urderstand theviewpalnts of others ard

thay axperiance empathy for pacple corsldarably
dfferant fram thamsehees.

(hildran raly on rules that prosida structurs and
securty to guida bahavior and play.

Childran dertify sthuatkors or droumstaross that
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EMPOWERMENT

A axphorer acts on CLmosing respect,
and advanturcusnass and persists i the face of

challemges.

Children bagin to sapress & sarsa of Individuzlity and
persoral praferances.

Children shew increased lewels of physical profickincy
ard show ganuineaxcttarmant about physical sctheity

Children undarstand thay arevaluable mambars of
theadr family, class, and group of friends, and that they
Fawasamathing to conkribute.

Children try cut differant idamtitkes and play-act roke.
Children bulld confidenca In larguaga abilities.

Children undarstand 50K to make mistakes.

Children ldamtfy personal qualties of self ard others
and tha contributions everyone can make toa groupor
family.

Children participataindmpla group problem-saking
ackhvithas to bulld sHlks instating opinkors ard listening

to othars’ opinlones.
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| LEARNING FRAMEWORK |

ATTITUDES

4-5

(3 ared ¥0-year-akds)

65-8

(- tio 13- year-obds)

Q-12

(14~ i TT-year-olds)

CURIDEITY

Childran use reasoning to corelder howothars
thirk and why they think that way.

Children display a strong sarsa of curlosity about
other culures.

Childrerwork within smal groups to try rew
thirgs. Thay alse baginto design ard takeon new
achwanturas Indkidualky.

fouth Iritlata and partidpats In advanturas with
littla superyision or strudtura.

Youth experianos & re~amerganca Inlearning
through doing at this age, with cudasity about how
o do things.

Youth ara curkous about phiosophical Ideazs about
tha ratural ard outuralwadd ard, spedficaly
aboutwhat thay and othars can do to makea
diffarence.

Youth deepen thelr swananess of tha world and
ather peopla ard sea Issus, problams, ard
solutkans on & global scaka.

Youth seak to kam mons about thermsakves, othars
arcurdd tham, thelr amerorment, arsd the warkd

beryord thakr axperiencas.

Youth actively, and with salf-direction, resaardh
ard saak muliphk perspacthve tio gain desper
undarstandirg.

RESPOMSIEILITY

(hildreri rmiaka suggestiors for how ts counterack karmi
totha emdnonmant and work producthealby to promots
widrormantal by safaacthitics.

(hildren recogriza diffarences in opinion s tha
rasult of diffarerces In parspective,

Childreniara gowamad by moral radprocky —
fiodlowweineg rulies If thens ks & known benefit to them
and metireg out justkeaccording to geldan ruka
logic and based on concern for falmess.

Youth ara able to taks mcraasingly matura actiors
based on empathy and respact for okbers.

Youth are dewaloping oo myples ways of thinking
that allow them to undarstand and aralyza the
broadar soopa of human wants ard naeds —beryond
thair Immadiata surrourdings totha brosder world

Yaouth ety Inusticas inithewaoid ard problam-
sobia sodal ard emd renmantal problame.

Youth paridpat@incnos -cutbural or Intemational
acthitkes daskgned to Increase understarding and

empathy @cross differenoas In perspective.

Youth respond to @ctions thery pancehea as beirg
disrespactfulta groups Inthelr community or thair

sockaty.

Youth assume responsbility for pasonal and
collectiva contributiors to tha raduction of and
selution to currant problems In tha arvironmant.

EMPOWERMEMNT

Children Hentify peopla whio medel ar embody
qualities and drarectarktcs of ampowermant.

Children have expariercas In kadirg and fellwing n
group activitkes.

Childran listen to others without judgmant o
Intarupton and understand what It maans to ba
“haard.®

Youth understand that success and fallura ara bothi
parts of IHa for everyona, and that fallurecan baa

pasltive

Youth recogriza thal own skills and abilities ard tha
Importancs of thosa skills and abilities tothar lves
ard to othars.

Yauth mzke deciskons about dally geals and waysto
reach those goalks,

Youth taka podtiveaction ndesigning plars for
addresd rig ksues of Irterest.on a loclor global lkeval

Youth opanly shara their opiniors with paers and
adults, and they Isten to and celebrata others'
opiricrs.

Youth sarve s pasithes, acthea ol amodals for
youngar children



GCC Data Collection Primary School (sample)
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https://docs.google.com/presentation/d/1_IaF0HFEmKHNhTERfNAl4coclr71QLGFjk5qlp7nQM8/edit?usp=sharing
https://docs.google.com/presentation/d/1_IaF0HFEmKHNhTERfNAl4coclr71QLGFjk5qlp7nQM8/edit?usp=sharing
https://docs.google.com/presentation/d/1NSH-CVDt_JmoZ1l5Bnq-lfn6-B5PbKTROnYvoBSOPvw/edit?usp=sharing
https://docs.google.com/presentation/d/1NSH-CVDt_JmoZ1l5Bnq-lfn6-B5PbKTROnYvoBSOPvw/edit?usp=sharing
https://docs.google.com/presentation/d/1NSH-CVDt_JmoZ1l5Bnq-lfn6-B5PbKTROnYvoBSOPvw/edit?usp=sharing

Secondary School (sample)

HMame:!

School and grode:

Date:

Grade 7

These questions gre for GCC Future Rongers Pregrom to understond progress and improve
U programs. Yeur anpwers will beve ne affeet on yeu of all, and your argwers will remain
onomymoes cutside of GEC. Sign here to participote:

Iz

Ag.u:
Gender:

School

Hew mary brathers and sisters do you have?:

Which commuraty do you live in®;

What type of coreer/ job do you want?:
What do you parents do far work?:

What if yeur pagfan®
Ligt ALL the wild animals yeu have seen i yeur life, ard where yeou zaw them:

Fleate onswer the following questions honestly. There are no right or wrong
angwers, If you haove amy questions, plesse ash yeur facilitater,

1} How would yeu rank your krowdedge of wildlife?

1 4 3 4 ]
Mo knowledge Zomewhat Extremely
knzwrlecipeable knewlecipeshie

2} How would you rank your krowledge of congervation?

1 4 i 4 ]
e Enoiwledge Somewhat Extremely

Ml
Scheo! and grode-
Date:

7) There are 5 types of envirconmental actions you can take:

"I'mpf Agtien: Iv-l:u:.mq.w ‘Weuld you be interested in
participated imamy of participating in amy of
these? Which ones? These?

Write YES or MO Weite YES, MO, ar MAYEE

Persuasion: educating or
labbrying other members
of the public.
Consumerism: either
changing one's swn
corgumer habits or
encouraging others to do
4,

Legal Action: action foken
through legal avenues,

8} Do you feel ke you could get a job working in wildlife coreervation af ter
graduation?

1 2 3 4 L]
Mg chance MME.I"I I waaiifl B
work really eazy
hang

2 Bo you feel your community (femily, friends, teachers, etc.) supports your
goals?
1 F 3 4 5

Mot ot alf A Wrfle bit They are very Supportive

33
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